DOCUMENT RESUME 



ED 471 101 



SO 034 408 



AUTHOR 
TITLE 
PUB DATE 
NOTE 



PUB TYPE 
EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 



Nagai, Hideo 

Multicultural Education in the United States and Japan. 
2002-03-00 

30p.; Paper presented at the Annual Meeting of the 
Comparative International Education Society (46th, Orlando, 
FL, March 6-9, 2002). 

Reports - Research (143) -- Speeches/Meeting Papers (150) 

EDRS Price MF01/PC02 Plus Postage. 

Comparative Analysis; Comparative Education; Cross Cultural 
Studies; ^Cultural Awareness; Educational Research; 

Elementary Secondary Education; ^English (Second Language); 
Foreign Countries; Higher Education; ^Multicultural Education 
Chicago Public Schools IL; Globalization; *Japan; ^United 
States 



ABSTRACT 

This paper compares multicultural education in U.S. and 
Japanese schools, analyzing multicultural education from the ethnic 
perspective. The paper notes that while the United States is a country with a 
long history of immigration and is composed of people with many different 
racial backgrounds, Japan is a country of a single race with only a few 
exceptions (Korean and Ainu) . It discusses kindergarten through 12th grade a 
general multicultural education curricula in U.S. and Japanese schools, 
finding that the curricula identify the difference between the schools 
regarding multicultural education. In U.S. schools, students can study 
various cultures through ethnic events such as black history month and Asian 
history month, and are able to cultivate cultural awareness. In Japan, the 
Ministry of Education sets the guideline for Japanese education throughout 
the nation and does not create the opportunity for students to learn about 
Korean and Ainu cultures. The paper discusses target language programs, 
citing as an example Chicago 1 s (Illinois) Mount Prospect District 59 English 
as a Second Language Program. It also discusses higher education as a 
multicultural map. The paper considers the problems that multicultural 
education confronts today and the future of multicultural education, 
contending that in the climate of internationalization and globalization, 
multicultural education is important for Japan and the United States. 
(Contains 4 figures, 10 tables, 56 notes, and 21 references.) (Author/BT) 
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Multicultural Education in the United States and Japan 
Abstract (699 words) 

This comparative paper examines multicultural education in American and Japanese schools. 
The conclusion is that multicultural education heavily exists in American schools while Japanese 
education does not emphasize multicultural education very much. It includes ethnicity, kindergarten 
through 12 th grade curriculum, target language program, higher education, its problems, and its 
future. 

The paper analyzes multicultural education in both countries from the ethnic perspective. The 
ethnic background contributes the vivid difference. The United States is a country with long history 
of immigration. It is composed of people with many different racial backgrounds, including whites, 
blacks, Hispanics, Asians, and native Americans. Multicultural education is indispensable for people 
with various ethnic roots to understand each other's culture. Alternatively, Japan is a country of a 
single race: Japanese with a few exceptions: Korean and Ainu. Because 99.4 % is Japanese, and they 
do not share their daily life with people with dissimilar ethnic upbringings, Japanese people do not 
have a need to learn other cultures the way that Americans do so at school. It is difficult for 
multicultural education to subsist in Japanese schools. 

The paper discusses the kindergarten through 12 th grade general curriculum of multicultural 
education in American and Japanese schools. The curriculums obviously tell the difference between 
American and Japanese schools regarding multicultural education. In American schools, students can 
learn various cultures through ethnic events such as black history month and Asian history month. 
Schools incorporate those events into curriculum. English, social studies, music, and art teachers 
collaborate and teach the same ethnic topic during the designated week or month. Students are able to 
cultivate multicultural awareness. Multicultural education is popular. Conversely, Ministry of 
Education, which sets the guideline for Japanese education throughout the nation, does not create the 
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opportunity for students to learn Korean and Ainu cultures the way American students engage 
learning other cultures. Other cultures are not part of Japanese daily life. Multicultural education in 
Japanese schools is less popular than one in American schools is. 

Target language program exists where multicultural education lies. It reflects the quality of 
multicultural education. Most of American inner schools and part of suburban schools conduct 
English as a second language (ESL) program. The paper introduces the actual ESL program, which 
District #59 located in Chicago's northwest suburbs conducts. It describes how well ESL program is 
run. Contrariwise, Japanese as a second language (JSL) rarely exist in Japanese schools. Foreign 
exchange students do not need to learn Japanese at Japanese schools. They do not take Japanese 
language and social studies owing to language difficulties. Japanese schools regard them as special 
guests. Target language program produces reciprocal effects. The better target language program is, 
the better multicultural education is. Immigrants and foreigners learn the target language and 
introduce their culture to their peers in the target language. Their peers learn other cultures from 
native friends. This is part of multicultural education. 

Higher education is multicultural map. Colleges tell how prevalent multiculturalism is on 
campus. American colleges welcome more foreign students than any other nations in the world. They 
compose a melting pot. Various cultural organizations such as Asian and Hispanic clubs offer cultural 
awareness to college students while colleges provides such courses as black and Middle East studies. 
In opposition, Japanese colleges do not receive many foreign students. Because the number of foreign 
students is low, there are few or no cultural organizations to disseminate cultural awareness. Japanese 
students do not have chances to learn other culture from native students. There is a wide gap between 
American and Japanese higher education concerning multicultural education. 

The penultimate section mentions the problem that multicultural education confronts today. 
Minority students do not receive as good education as majority counterparts, and racial conflicts are 



common in the United States. Multicultural society creates those problems. On the contrary, Japanese 
schools do not face the problems mentioned above because it is composed of only single race: 
Japanese. 

The closing confers the future of multicultural education. Multicultural education is critical 
for Americans to avoid the problems that multicultural society creates. They need even more and 
deeper multicultural education than one they have today. Contrariwise, internationalization and 
globalization are becoming part of Japanese society. Japanese education also must start emphasizing 
multicultural education. 
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Multicultural Education in the United States and Japan 

Introduction 

Many Japanese people both on professional and amateur levels participate in baseball that is 
the most popular sport in Japan. Famous singers such as 'NSync and Britney Spears attract many 
Japanese fans, so do Hollywood movies. English words are all over in Japan. They are American 
culture that has influenced Japanese counterpart. In a similar way, many American people ride 
Japanese cars. There are numerous Japanese restaurants, and sushi becomes part of English words 
now. The United States welcomes Japanese culture. 

How is education in both countries? Has education in both countries affected each other? Are 
there some similarities between American and Japanese education? Does American education have 
something that Japanese equivalence does not? This paper focuses only one educational perspective. 
It is multicultural education. The paper carefully examines the comparison on below between the 
United States and Japan from the perspectives of multicultural education. The conclusion is that the 
biggest difference is that multicultural education exists in the United States while Japanese education 
does not offer strong multicultural education. 



I Ethnicity 

Because anthropological concepts such as culture, context, social structure, and power 
provide productive ways of understanding culturally diverse classrooms , 1 first, the paper must review 
anthropological perspectives to get proper comprehension about why multicultural education is 
necessary in the United States and why it is difficult to subsist in Japan. Attention must go to 
immigration and ethnicity among anthropological perspectives for multicultural education to get 
recognition. The United States is a country of many immigrants and ethnic groups from all over the 
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world while Japan is composed of single ethnic group and does not accept immigrants easily. This is 
an important background for multicultural education. This cultural gap makes a difference. 

1 The United States 

The United States has welcomed numerous immigrants from the entire world such as Pilgrims 
from England, blacks as slaves from Africa, recent political refugees from Eastern Europe, and so 
forth. As the consequence of long history of active immigration, the United States has formed a 
multicultural society with culturally distinctive groups. 2 The majority of the population of the United 
States is of European origin, with the largest groups having ancestry traceable in 1980 to the UK 
(49,598,035), Germany (49,224,146), and Ireland (40,165,702); many Americans reported multiple 
ancestries. 3 Whites include people of North African and Middle Eastern origin. 4 

The black population in May 2000 was estimated at 34.9 million. 5 Some 53% of blacks still 
reside in the South, the region that absorbed most of the slaves brought from Africa in the 1 8 th and 
19 th centuries. Two important regional migrations of blacks have taken places: (a) a "Great 
Migration" to the North, commencing in 1951 and (b) a small but unprecedented westward 
movement beginning about 1940. Wartime demands for labor and postwar job opportunities in 
northern and western urban centers fostered both migrations. More than three out of four black 
Americans live in metropolitan areas. 

The greatest growth in the 1980s was among people of Asian (107.8%) and Latino (53%) 
background. 6 Chinese population is highly urbanized and concentrated particularly in cities of over 
100,000 populations. Most Japanese in California were farmer until the outbreak of World War II 
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